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At KTS Academy, the safety and wellbeing of our pupils is a priority at all times. We aim to 
provide a safe, happy environment in which pupils can develop and achieve. Our school values 
promote this: 

Enthusiasm 
Resilience 
Honesty 
Teamwork 
Trust, 

 
As do our school rules: 

1.  Respect yourself and other. 
2.   Try your best 
3    Look after your environment 

 
This policy is to be followed alongside additional relevant school policies – Anti-Bullying, Use 
of Mobile Phones, Exclusion etc. 
 

At all times, staff act in the best interests of the child 
(Article 3 Rights Respecting Schools ‘best interests of the child’). 

 
At KTS a positive approach is key to how we work with all of the pupils. Recognising and 
celebrating good behaviour and achievements is very important.  Each class operates their 
own ways of doing this that is dependent on the individual needs and understanding of the 
pupils. In addition, Upper and Lower School also have their own reward systems in place.  
 
Lower School operates a reward system in line with the rest of the school. Certificates are 
earned by pupils for a variety of reasons, such as good effort, positive behaviour and displays 
of social or self-help skills. Certificates are rewarded in the weekly departmental assembly. 
Pupils then receive a Bronze Award for 5 certificates, a silver award for 10 certificates and a 
Gold Award for 15 certificates. A small prize and ‘special’ certificate are presented for each of 
these awards in the departmental assemblies.  
Each week we have a ‘Star of the Week’ award in our departmental assembly. This is a very 
honourable and sought-after award! One pupil is presented with a certificate and they choose 
a prize from the ‘Treasure Chest’. Their photograph is displayed in the department for the 
whole week.  
We have a ‘KTS Stars’ board in the department, which is where ‘wow moments’ and great 
achievements for pupils are displayed. Cardboard stars are sent home with pupils and also 
kept in class for both staff and families to record these achievements on. These then are 
displayed on the board alongside the Star of the Week photographs. 
 
Upper School also operate a Reward System in line with the rest of the school. All students 
earn credits (Pom poms, footballs, crystals, stickers, notes in a book) in class and for every 10 
credits a certificate is awarded. Pupils gain credits for a variety of reasons, such as good effort, 
positive behaviour and displays of social or self-help skills. Pupils then receive a Bronze Award  
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for 5 certificates, a silver award for 10 certificates and a Gold Award for 15 certificates. At the 
end of the year each student receives a personalised reward, that they would enjoy. 
In addition to this each week we have a ‘Star of the Week’ awarded in our departmental 
assembly. A student is chosen from each class to come to the front of the assembly and a staff 
member will explain why they have been presented with this fantastic award!  
 
Behaviour Support at KTS 
 
At KTS Academy we recognise that our population is ever changing and our approach to 
behaviour support has to change also. Our pupils are now much more complex than ever 
before and will display behaviours linked to complex neurodevelopment and neuropsychiatric 
disorders, co-morbid developmental disorders and significant attachment and complex 
conduct disorders, communication and Autistic Spectrum Disorders. We take pride in our 
work in this area and are continually reviewing and developing our practice to support our 
pupils with these highly complex disorders.  
 
At KTS we recognise that all pupils are individuals and therefore the approaches used to 
support them must be personal and tailored to meet their needs. For these reasons, we 
embrace two approaches to behaviour support: Thrive and Positive Behaviour Support (PBS). 
These are followed alongside Team Teach (see appendix for more detail). Staff are trained in 
both approaches and depending on the individual, elements of either of these approaches 
may be used to support their behavioural needs.  Both of these approaches focus on positive, 
individualised support, recognising all behaviour as communication. 
 
Positive Behaviour Support (PBS) 
For our pupils with complex needs and challenging behaviour, a PBS approach is adopted. For 
these pupils, their challenging behaviour is most often the result of an unmet need, or a 
difficulty in communicating that need to others.  We are aware that many of our pupils 
experience sensory issues and may find particular environments and experiences over-
stimulating, frightening or uncomfortable.  Adults and peers can be sources of unpredictable 
actions and sensory sensations; transitions and demands which interrupt routines and 
repetitive activities (which a pupil may rely on to give a sense of order and predictability to 
their day) can provoke anxieties which may be communicated to others through behaviours 
which are challenging in their nature. Many of our pupils do not have the ability to 
communicate their needs to us, causing their behaviour to escalate.  
Many of our pupils with complex emotional, communication and behavioural needs find it 
very difficult to cope with certain situations and demands including; waiting, being told “no”, 
doing a non-preferred activity, tolerating an environment they deem unpleasant (i.e. too 
hot/loud etc), not having what they want at a certain time. In these situations, many of our 
students do not have the ability to communicate their needs effectively and this can lead to 
an escalation in behaviour.  
 
In PBS, reactive strategies, such as applying negative consequences (eg taking away a favourite 
toy or game, withholding a planned treat or favoured activity, removing earned tokens, 
removing the pupil from the group to an area of isolation [commonly referred to as “time 
out”]), or ignoring the behaviour (and by default, ignoring the message the pupil is trying to 
convey through it), often lead to an escalation in behaviour, since the pupil can become 
anxious, angry or upset, or feel the need to try harder to get their message acknowledged.   
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With a PBS approach, staff learn to spot ‘warm-up’ signs that a pupil is having difficulty and 
act to address the underlying message so that the pupil does not need to display more 
challenging behaviour to convey that message: requests are explained, environments are 
altered, transitions are forewarned, demands are reduced, emerging problems are solved. 
This may therefore involve removing boundaries/barriers and meeting the pupil’s immediate 
needs. Imposing demands and implementing boundaries would then later be worked on in a 
systematic way, through functional behavioural analysis and with the support of the PBS team. 
Another effective strategy used in PBS is distraction - by initiating an unexpected but 
interesting occurrence or event when a pupil shows signs that they are having difficulties.  
 
Thrive 
Thrive is a dynamic, developmental approach to working with children that supports their 
emotional and social wellbeing. It is based on the latest research in neuroscience, attachment 
theory and child development, particularly focusing on the role of creativity and play in 
developing emotional resilience.  
Positive relationships are key to healthy emotional development and staff use the key 
approaches listed above, when interacting with the pupils. In addition to this, staff are also 
trained in using The Vital Relational Functions (VRFs), when supporting children who become 
emotionally deregulated. These are a cornerstone of the Thrive approach and include: 
Attunement – ‘tune in’ to how a pupil is feeling, acknowledging their emotion and match it. 
Validation – Validate their perspective, demonstrating empathy to the way they have 
reacted. 
Containment – ‘catch and match’ the emotion, demonstrating an understanding and 
reassuring that someone is there to help them get through the situation and keep them safe. 
Soothing – sooth and calm their distress. 
Regulation – After catching and matching, model how to emotionally regulate. 
 
By using VRFs, we hope that our pupils will learn to be able to understand their emotions, to 
apply thinking between feelings and learn to regulate their own emotional responses. Another 
important element of Thrive is the importance of providing clear boundaries and expectations. 
At KTS Academy we recognise that sanctions are not an effective method of behaviour support 
and often lead to lowered self-esteem and an escalation in behaviour. Therefore any 
‘sanction’ at KTS is seen as a consequence directly linked to the behaviour and appropriate to 
the individual pupil’s level of understanding. For example, following an incident where a pupil 
has injured another pupil, it may be necessary to separate them from the child that they hurt.  
 
Thrive is a systematic, targeted approach which allows us to assess pupil’s emotional 
development and set targets to support this using the Thrive Online assessment tool. Pupils 
that would benefit from a Thrive Plan are identified by SLT following discussions with class 
teachers. Their progress is monitored and plans are updated regularly by SLT and the KTS 
Thrive practitioner. We have a Thrive Room available for these identified pupils on the 
Lower School site. This is a calming space containing creative resources for the activities 
identified in the Thrive Plans.  Staff can access the room with pupils and work on targets in 
their plan either 1:1 or in small groups. 
 
Support plans 
For pupils who may need support around their behaviours, a Support Plan is put in place.  
Pupils are encouraged to participate in the development of their own Support Plans by 
focusing on positive alternatives and choices. The plan details any strategies which have been  
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found to be effective for that individual. Support plans should result from multi-professional 
collaboration and will be reviewed and amended, if necessary, following an incident. Support 
plans are shared and discussed with parents/carers.  
 
Behaviour Support 
In school we have staff who are there to help monitor behaviour, support staff and pupils and 
liaise with the behaviour specialists in the LDCAMHS team. In addition to this, members of the 
team are given dedicated time each week to review incident reports and ensure all incidents 
are being managed and recorded effectively. Some staff are trained in Advanced Team Teach, 
Positive Behaviour Support, Sensory Integration Therapy and Thrive. They take a holistic 
approach and offer advice when needed, often meeting with class teams following an incident 
in order to reflect and review support plans and strategies. The school also has the support of 
a behaviour specialist from the Challenging Behaviour Team in LDCAMHS who comes into 
school to offer an open behaviour clinic whereby staff are able to discuss individual pupils.  
 
Reporting and Recording 
All behavioural incidents are recorded on the day they occur onto Sleuth, which is a software 
tracking system used to log incident reports, behaviours, guides and personal safety 
techniques used within the academy. All incidents reported then notify the SLT and relevant 
staff who read the reports and feedback to staff if needed. The incidents are constantly 
monitored and each half-term class teams analyse the data and compare to previous 
months/terms. They then offer reasons of what has worked, what needs to improve and are 
able to identify trends to put in place any interventions or strategies required or seek further 
support from the behaviour team. The SLT also meet to analyse behavioural data and discuss 
actions, interventions etc. Reports are also produced for the governors each term. 
 
Review and monitoring 
This policy will be reviewed annually or as necessary within that timeframe. 
 
 
Signed…….C Smith 
 
Date ………29.9.20 
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Appendix   Team Teach  
 
This part of the policy is based on the ethos of Team Teach, a holistic approach to behaviour 
management. 
 
Policy Statement  
Staff in school are trained to look after the pupils in their care. The prime and most important 
role of all staff is to keep the pupils safe and free from harm. Staff have a duty to intervene in 
order to prevent pupils from hurting themselves or others. There may also be situations in 
which a child seriously disrupts good order in the school or causes damage to property. If a 
member of staff ever needs to intervene physically they will follow the school’s Positive 
Handling Policy. Any parents wishing to view this policy may do so on request. 
 
Introduction 
The term ‘Positive Handling’ includes a wide range of supportive non physical intervention 
strategies for managing challenging behaviour. More than 95% of ‘Positive Handling’ is around 
using these strategies successfully. Included in this framework are a small number of physical 
responses which may involve the use of force to control or restrain a pupil. The term ‘physical 
intervention’ is used when force is used to overcome active resistance. These are referred to 
as ‘Restrictive Physical Interventions’ in National Guidance (DfES/DoH 2002). 
 
Pupils with severe behavioural difficulties sometimes present a risk to themselves and others. 
Section 550A of the Education Act 1996 describes the circumstances in which teachers and 
others authorised by the Head teacher may use reasonable force to control pupils. Examples 
of when such action may be reasonable are to prevent injury to themselves. 
This policy details how we implement the guidance in this school. It is designed to help staff 
to ensure that any actions they take are reasonable, proportionate, absolutely necessary and 
in the best interest of the child. 
 
Positive Behaviour Management 
All physical interventions at this school are conducted within a framework of positive 
behaviour management. The reward and behaviour section of this policy is intended to reward 
effort and application, and encourage pupils to take responsibility for improving their own 
behaviour. Part of our preventative approach to risk reduction involves looking for early 
warning signs, learning and communicating any factors which may influence inappropriate 
behaviour and taking steps to divert behaviours leading towards foreseeable risk. Pupils are 
encouraged to participate in the development of their own Support Plans by focusing on 
positive alternatives and choices. However, if problems arise, staff have an additional 
responsibility to support all pupils when they are under pressure and safely manage crises if, 
and when, they occur. Risk management is regarded as an integral part of behaviour 
management planning. All pupils who have been identified as presenting a risk should have a 
Support plan. The plan details any strategies which have been found to be effective for that 
individual. Support plans should result from multi-professional collaboration and will be 
written/amended with Team Teach Team after any incident reports have been completed. 
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The focus should be on appropriate behaviour and motivating pupils. Strategies and guidance 
are also given on the pupils Support Plan.  
 

• Staff attitudes. Our responses affect pupil behaviour therefore: 
o Ensure responses are at an appropriate level. 
o Important for staff to listen and respond quietly.  Staff should remain objective 

and calm.  Many children do not understand or respond to the emotion of others 
o Reprimand the behaviour not the pupil i.e. What they are doing is unacceptable, 

not the pupil themselves.  Avoid using negative comments (Do not, don’t etc).  
Always maintain a positive attitude. 

o Staff should communicate clearly and positively at the right level for the 
individual.  This may require the use of symbols/ signing / body language.   

o Acknowledge and reinforce all good/ positive behaviour 
o Model appropriate behaviour 

• Create a positive environment by considering 
o Physical setting e.g. light, noise, crowds.  Class management and organization 
o Social setting e.g. people involved and how? 
o Activities and instruction e.g. methods and opportunities for choice 
o Scheduling and predictability e.g. structured day Visual timetables 
o Communication e.g. access skills (PECS/Signs)  

• Keep language simple using key words and the pupil’s name first. 

• Give time to respond. 

• Praise – verbal, gestures, private, public (class / assembly). Keep language positive 
(good to use ‘good’) 

• Be aware of and avoid known triggers. 

• Offer displacement activity and where appropriate offer a choice of preferred activities 

• Home link. Ensure staff / parental liaison to agree a consistent approach 
 

Help Protocols 
The expectation in school is that all staff should support one another. Staff should always offer 
help and always accept it.  Help does not necessarily translate as individuals taking over or 
involving themselves in a situation.  It may be staying nearby in case you are needed, getting 
somebody else or supporting somebody else’s group. Supporting a colleague is not necessarily 
about agreeing with their suggestions and offering sympathy when things go wrong. Real 
support is acting as a critical friend to help colleagues become aware of possible alternative 
strategies. Good communication is necessary so that colleagues avoid confusion when help is 
offered and accepted. In school all staff should use the help scripts displayed in classrooms 
and around school, so that all parties understand the type of assistance is required and what 
is available. 
 
Help Script for Student: 
Child's Name 
I can see that.... 
I am here to help. 
Talk and I will listen. 
Come with me and we can... 

Help Script for Staff: 
I am here to help Mr Smith. 
Can you help by ……… 
 
'More Help' is available Mr Smith. 
What do you suggest?  
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Physical Intervention 
It is the policy of KTS Academy that all staff working closely with pupils are trained in the 
holistic approach of Team Teach.  
 
Staff should only use physical intervention when there is no realistic alternative.  
 

“If necessary staff have the authority to take immediate action to prevent harm 
occurring even if the harm is expected to happen some time in the predictable future.” 
Para 10 page 4 Department of Health -1997-“The control of children in the public care: 

Interpretation of the children Act 1989” – London : HMSO 
 

Whenever a physical intervention has to be made there should be a verbal warning “we will 
hold you to keep you safe”.  Where possible, staff should always attempt to use diversion or 
diffusion in preference to physical interventions. They should only use the techniques and 
methods approved for use in this organisation.  
 
Recording 
Whenever physical intervention is used the incident must be recorded using the approved 
system (Sleuth). All relevant people are then informed. All staff involved in an incident should 
contribute to the record which should be completed within 24 hours.  
These records will be retained and cannot be altered. They will be kept for many years and 
could form part of an investigation at some time in the future. 
Incident reports should not be completed until the individuals concerned have recovered from 
the immediate effects of the incident and they should not be rushed.  
 
Monitoring and Evaluation 
The Team Teach Team meet on a regular basis and will ensure that each incident is reviewed 
and instigate further action as required.  Following an incident, consideration may be given to 
conducting a further risk assessment and reviewing the Support Plan.  
 
The Team Teach Team will be available to support individual classes and students by 
conducting observations, feeding back to the team and working collaboratively to implement 
techniques and strategies that may be appropriate for the individual and reviewing their 
success. Staff are to contact the team. (Email would be a good method) to request support 
with information regarding their concerns. 
 
Training 
This school has adopted the Team Teach Model of training. All training is affiliated to the 
General Services Association and accredited by the Institute of Conflict Management. In 
school we have a team of qualified Team Teach Instructors who are responsible for training 
the staff within our school setting.    
 
The level of training recommended is related to the level of risk faced by the member of staff. 
The level of training required is kept under review and may change in response to the needs 
of our clients. Once trained, staff should practice appropriate techniques regularly (once every 
term) following guidance from our in-house instructors and bring any problems or concerns 
to them. 
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After writing or reviewing a support plan email a copy to SG – final copies will be put on the 
server Save as Full Name – Support Plan – Month – Year 

Class:   Name:   Parent Informed: 

Date:   

This plan is to be read in conjunction with class information file and personal goals information. 

Thrive Plan: LDCAMHS: Sensory Assessment:  

Medical Information:    

Special Needs:   

Triggers/Function of Behaviour: 

•   

•  

Behaviours: 

•   

•  

Distractions/Strategies: 

•  

Agreed Physical Intervention Techniques: 
 
  
Date Reviewed:   
 

Staff Involved:    
 

Action: 
Support Plan written 
Support Plan updated 
Continue to follow support plan 

Date Reviewed:   
 

Staff Involved:    
 

Action: 
Support Plan written 
Support Plan updated 
Continue to follow support plan 

Date Reviewed:   
 

Staff Involved:    
 

Action: 
Support Plan written 
Support Plan updated 
Continue to follow support plan 

Support Plan 

For The Attention of: All Staff 


